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ABSTRACT

This is an open-access article Lee, Jin-Hwa. 2021. Misunderstandings and understandings of English grammar
distributed under the terms of the | jngtruction in task-based language teaching: English grammar instruction via
Creative Commons License, which | fooyg on form and task design. Korean Journal of English Language and

ermits unrestricted . . .
P . o Linguistics 21, 752-770.
non-commercial use, distribution,

and reproduction in any medium, . . . . . o
provided the original work is This study attempted to clarify misunderstandings about grammar instruction in

properly cited. task-based language teaching (TBLT) by carefully examining tenets of TBLT
and identifying sources of confusion. Arguing that focus on form which draws
learners’ attention to language form in addition to meaning is central to
TBLT, this study illustrated how grammar instruction can be integrated into

Received: July 08, 2021 the design and implementation of TBLT with concrete examples. In addition,
Revised: August 20, 2021 this study introduced a cognitive approach to TBLT which claims that task
Accepted: August 27, 2021 design can lead to changes in learners’ attentional allocation and subsequent

L2 performance. Based on the review of recent research on the effects of task
characteristics on L2 language production, this study suggested ways to
manipulate task characteristics to elicit desired English grammar learning.
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1. A8

IFA| 719E w42 (task—based language teaching) ¥}A|(tasks)2his & oA AolE AAF
3 5] AL o EM dolE F53HA ot wgHolth AMA HAE 7R RE S wl
S A WS okl A E S dTE AFEHIAT R Ay wECH, 59w
oL}t )& Tﬁﬂﬁﬁok o AN, F HAE AR VsEo] glar, Zhzhe] Ao tia] ul
Fo] o]Fojx = Ao] UnkH o} 13‘/} olaro] WS Fopell A= o3, I 2 Aol Iy
7F obd HAE 7|Wro® —’Fod% T/dskal 7FEZITHE AJZbo] wA] A4Skl wholEolr] of vy

Aol Atk
Qlaro] WS Lokoll A FA|ZINE nErel] ik =7t Es] AAF-H A AEHA=A 585
£ olgAy, tEded FFA<Q Longel 1983d m= ZAERE thEel Ad gt
Georgetown Round Tableo| A %7] ong(1985)9
A 237 B25S 98 4 Ad(Long 2016). LongS TA| T S Krashen?] A9
w4 (Natural Approach)oll whthsled n<=(instruction)®] &3¢ ZQAS FAsHA 1 -4
Al weto g2 FA|Z|IHE wpHE AQEESTE 1990 d el JANAE o] FEEOHA ThA|
ZIRE alErgell gk Aol Eobxlal, o] % vro = S B ¥ Bulstar vhst FE 9
A 718 wgEHol AekE QY (4, Ellis 2000, Long and Crookes 1992, Skehan 1998, Willis
1996). 2000 o]Foll= ol ARMES AA TR A gato] APe A A L &
I AFEo] o]FolRth ol HATINE wgHo] emo] uFEH e SR WolE ol X 7|7k =

Aas] e Alzre] At
e A 7w o] A F QL W8 AlE Aol el A
A E]
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8 Aol Q& Foln

= A
ol A7 neRio]l wg FAol| A St = Ho] AylEo] Har vk (East 2017). A 7wk
agHe]l E8 3079 259 20154 AR o] Fopg A stal Wt =i E(Bygate 2016,
East 2017, Ellis 2009, Long 2016)°] &#FA+ed, o] =52 JA 789 agHo] 3k 13+
o] MAHES EAS T ol& sty whatsl= P2 o= o|R oA Q. 53] AREL A7
HE ol gk vje] didte] eaivh R EE ool A HE S FEsta e, o
&k esie dEAQD AMEIZE vtE AT W S AES] Stk Aot (East

2017, Long 2016).

B4 349l ol e =
S o171 B ol AY A mEYl e By g o 9 waa aad o

O it Jo kI

(o i
2
>,

p
=)
2
N
i)
El
-
g
=2
=,

i lo
Sl
i
=
fo
o
it
)
x
o
fo
i
flo
[-40
1>
i
o

g

o
> T
)

© 2021 KASELL All rights reserved 753



Jin-Hwa Lee Misunderstandings and understandings of English grammar instruction
in task-based language teaching

=g @ olAE F71 9stel, FAA ov-Fe 24
form)! 71MES 88 AR £ AZ AN Aolth Ao Al SHo] E
4o A7E 2FoeA Al UAAL B AARClT &3

o

z

.
=2
=)
fr o
2,
o
o
P
S
>
rot
Y

.

2. ZAZE BEPAA ) B wge] B Ay AYE

2.1. 24 1t FAZIY aFPgAE EHE 7IEXA gev

TESH A mEH BY S AAAe] meld ASE wA wgk=d(eel, oz
2008), o= olnhm SAbAE T Gl 2HL T AW meEn AP 2HS Fi
B W] e AR AR WEA Aotk FAN WYl B wEE £EH &
Ad A48 B9 A5 ATHA Tk w17 Fop & A

Critics of TBLT argue that, particularly with regard to time—limited foreign language
instructional context, TBLT’s learner—centered and experiential approach to second
language acquisition fails to provide an adequately structured environment that allows for
sufficient exposure to frequent language, and processing and practising of grammatical
form. (East 2017, p. 412)
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1 Long(1991)9] ‘focus on form’d A&t staio] §o& 27|gh HX] @) o] o5& AH3tA HH)
Aol ®=4l, o] A% ‘focus on forms'$t A=A FEZ AAA ] EA7 dFHY. ©dEd] HFoR
At ‘FHE U 2R U E 2 guE AR HALstr] oJHrt. Long AE £
Aeo] ths] of4]-%S E3FH, ‘focus on form’e “the learner’s attention being drawn in real time, mostly
implicitly to features of the input”, ‘focus on forms's= “deliberate, individually targeted attention to
pre—selected, isolated linguistic elements”2 F-3le]& E=vta ¥el wv) op(oldd wyl, 20214 2
¥ 39). &, ‘focus on forms'7} APdel HAF Ji7Ne] Aol &&H(forms)ol e A e|al JEstE F9
HAFolgtd, ‘focus on form'e 54 <o FEE AT Fx & FEa8o HAAAA Foixl Ao =
o] ofE g io EHA SR FAE TIEolE AS Yrd Aot o]:3H(2008)0 A= ol zfolE XA
st7] skl N <do} Feld vl E guE ¢
gy HA g Aol A= ‘focus on form' S

% p

o

h=}

ou) FA'eR et ri(d, HAE, AA-E
2019). 28y ‘=273 ‘Aol e dojvtes 5 Jide] ZolE WEe] deste dde A7 Ao g
H 3718 ©(2019)0ll 4= &olo] /a4 onE wrdste] ‘ofn] F4 FE ZH (focus on form)’olgh= &
ol & AFg3te]l ‘) =Al(focus on forms) X E$} FEIIG =, &0l ZAo)7t thah Aox7 @A|vk F
Mol zpel & Al Agsttts dolA ado] Atk & AdFE A7 9(2019)9 §4E5 7|utez 3§
¥ ‘AT FANY RS T2 43 ‘YE A (focus on forms)’, ‘97 ZH(focus on meaning)’, ‘¢Ju—
Fel 24 (focus on form)’olgtE §AE AMESIVIE gl of7|A ‘ou-FE zHolgte ol v}
P BFel FoE 71ednte oot A, Folo tiide] AR ouo A AJZEte] FERR o]oxith
= 49 9ue Fa Jrke= Aol Longdl 9EE ¢ FASHA wkdsta givia & 4 Q.

© 2021 KASELL All rights reserved 754



Jin-Hwa Lee Misunderstandings and understandings of English grammar instruction
in task-based language teaching

>
L
o
2
&

Aol ‘9ol E A9 do](English as a foreign language)’
gk Long(2016) A, #AZIRE wele EHS 2839
S A3 et oes Erohe Hlgto] HIWEA o] FoA S
ot 18y Longe oloF &2 H|Fho] A ZIRE wgHol tjgk gt ofsfellA] H]
=

o Sbod

It is true that so—called unfocused pedagogic tasks in genuine TBLT are not
designed to teach particular grammatical structures, but that certainly does not mean
that grammar (or any other linguistic subsystem) is not taught. The difference is
that attention to grammar (or phonology, lexis, collocations, pragmatics, etc.) is not
carried out as a separate activity, as an end in itself (focus on forms), but during
(and if necessary after, but not before) task work, as part of the methodology of
TBLT. (Long 2016, p. 17)

Long(2016)& ¥}A| 718 a5 of) A

BHE 7l2AA gethe AE Aol ohn, the 1
HhAlo] 7]&Ee] W w WAl thE Bol8

A H SalE= W gE AAE SHORE sk HEe
g=S st A, A F8 EFolu Fo ‘HA7NE weH HHHE(the methodology  of
TBLT)' 9] dF= &4 uFo] o]Fojxitk= Zlojth. o714 Longe] wate HAI7IRE wew W
MEo A PE&e F 13 Zr} Long(2009)L A29lo] £5 A4S BEU =2 A2ddo] s
ol A|AHoF & & 7}x|] ‘HF ] (Methodological Principles)’& A|A3FH=d], o] 7}
6 A el THA A= o] o] Attt o714 Longe A2%d0] el QlojA] ojm—3

Bl %% (focus on form) 5 d=mle A TEol shufs AL BHa sl 9

Bl %
-
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=i
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oul - 24 wgee AR wege] 7PY 838 o224 Edioltt. 1Y 194 & & 9
ol du-ge 23 w4, Fe) ZH (focus on forms) W9 1 HE o]o] Yy on] 2
(focus on meaning) WF=2] 3AS FESF7] 913 theto g Aot At} 27|19 950 nFHS
ojujn} webat Aglo]l Aol A FEiy FERolT Fo(attention) & 7ol FH 23 A
oHE Fd SR uen, Ak wey, AARES Wy, FERFYA weEg R g -
715A WFQ Ll Fo] B ofr]e &gir) o]e} e FEH 2 wgHE dojo dig XA F
Aot ETetal oALARE T MG o R oo XX FIrhE H|Fo] AWEGIth ol d A=
Ast Al EHE ol T FHE Ao &N AsAES T dolE VFEXE v 24 W
THol 438t =Hl, Krashen®] A9 w, EQuS Fo] vz of7jo] &g}, 12} 9
23wy 9A] 2 AE =edled, E94uS A3 ol RS dFtER ey 713
olal Fhekgk QO FEo] AMEMAAl @il e #MEt A &EE Aol #AFEHGTE olo Long(1991)&
ogul-ge =4 HILHS TS "ok
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¥ 1. Long(2009)9] Wi E4 3= (Methodological Principles)

FECACTIVITIES)

MP1 &AM Z "xEV} ojd IHAE AL§3te)

MP2 3% 53 s5S 435
o) (INPUT)

MP3 48 dAgsteEt(dasstAY

MP4 FHIHRIZSA 71E3HA £2) ¢
&l52 715 (LEARNING PROCESSES)

MP5 AEA(Fe]) shx5s HAstet

MP6 v - 2HE& AFstah

MP7 FAH s=Ng A3t

MP8 st5xl AW/ iy A S EF5)e).

MP9 Hu/388 g5S F33)E
&l XH(LEARNERS)

MP10 7IHsle wE AFstgh(dedostd oz gahs a5 2HA)

Option 2 Option 3 Option 1
analytic analytic synthetic
BLIES EER EES CEES
(focus on meaning) (focus on form) (focus on forms)
Natural Approach, TBLT GTM, ALM, Silent Way, TPR,
Immersion, Content—based (2), Structural/N—F Syllabuses, etc
Procedural Syllabus, etc. Process Syllabus (?), etc. Y ’ ’

¥ 1. 9g=0] w9 A 71A HZH(Long and Robinson 1998, p. 16)

23 Aoy S
1= e8e ov 21 gy 7
spofala £ Bl 2P Fol wp-8tgo] oozt el
vo/] =y

SEagel Folg BAt H o

H T

=]
AEHY Bk 2folE Bl
g 71€9 dA S oF =
Schmidt(1990)¢] F& 7} (Noticing Hypothesis)ol] EHE & Zo|t} Longd 9n AHgqtoe =z
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% 2. 97 -8 =3 7] (Doughty and Williams 1998, p. 209)

H] #] 3] 2] (Unobtrusive) — A3l (Obtrusive)

A= A= (Input flood) X
HA| 4 o] (Task—essential language) X
13 73l(Input enhancement) X
#7d(Negotiation) X
= 43}7] (Recast) X
=% 743H(Output enhancement) X
’3 54§ 73k (Interaction enhancement) X
g EZ 2~ (Dictogloss) X
o)A 319k A (Consciousness—raising tasks) X
1= 2] (Input processing) X
A2 719 (Garden path) X

Aol wels EA S8 oul—3 < 71% 3t} Long(2007)2 Ao}
A BAIAQD A2 oule tigk HFS Walstel FEl 2Rl 2 sheAde] A7) wiel H
171 (recast) ¢} 22 HIHAIAQl 7| o] AMRS ZE7Ly shARE HHstr] o g AUA[Al H|
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gAHolol A Siel FolE elmeld ez AR/ PETE WEE ArkLyster 2004).
A s ov-gH 24 1M E£%E SHSAY Nad ATES A
3.

gsnd o Av} £
A5} 9hek(Loewen 2015). ALhrh, 7k 7lgel &z /b2 By 8 54, Sudtel
oluf do] %, WA 7 Fe| arel mel deba ikl @rk W holor ¥ B Y5
A4 (saliency)e] wob MBA A WA oRE sYEo] obatelr] ol

A4 el WAHA #H AP olssle

24 71We AHgEhe Aol o s

§8AE WEATE Fol R o7
‘I_

A BEEA] WA E el g o me

2.3. 44 30 FA7IRE AP A BE &L 7€ LA F} ztelr} gtk

FAZIRE aErgol A el £ alo] V)] WA thEA] etk AR =EA] @A gtopd
T ok o7 A4S FAZINE aigge] o 59 Tk st ol&wh dhAl &8 ag
(task—supported language teaching)'#} z1-& ¥&lo] lof HIth &3] Az}eh= vpe} <] 7A|
7 e Gddk JEje) uERio] ofynh. Sapwitk (Al ‘HA|7|RE wgERelEE oS
UE o2 AREshaL glar o= Qlel EAdo] Blojx| 7| jhrh. o] wiitel o] §ofel ov|st &

EL
H 7es W] sk dol HE HAVI wey e Fao At ke stuE AxE A itk
Long 2016).

A 71 wgie]l AR wg Ao AEHo] AdEe= AR BES A veFeA R
Aok 2pde o] A 7|EE w4 FA 733k el (strong version) @t k3 & e (weak version)
= FEIHElNs 2003). WA A Feje] AN wgge vhEE 8o MA A FE u
A, Hrtel ol2&= d HAHA HAE 7| G E A=th Long(1985)9] #A|7]¥E algri o
sk, gk o] HAZINE weyE o] S HAQE Esta o3, T, X

Fej7F obdel viAdo A s HAE S92 Aethe HoA 7IEY Ao uS
z}o] & Helth Long¥ Crookes(1992)o] wam Ao ALR-& wet Zox &
AAE AT Wk ofyel, eFA7E 1A Ay IS w3 st Fofxl do] ¢
olsfstar AAste= 7]3]9] o] HT= HollA ado] Ut o= w9l WEtA A
AHom AAetE  TEArE olE BAete rARs sk WAoR QdojE HF53%
Wilkins(1976)¢] ‘2212 W4 Q E (analytic syllabus) o &%t
WA, okgk FeEje] A 7IRE wp ol A= SEAEC] ofn| w
= Al A HAE AFE-STE A9 AREo] eI ARl AT
| &8 wgolgtank EAtH(Elis 2009). o]# e FEl=
AA -5 -8 ¥HA (presentation —practice—produce model
olg st o] fF = UF FAEL A2Ado] wA, 53] FolrJe} A
o= A &E uFHS Aldske sl AAsiva
Carless 2009, Ellis 2009). —r2jv} gk Fejeo] A7)t
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GRE o] BASAEE fAE 4Ae) BE BASS Fol 38 Aotk BE IAl 73
o] Aalzl theelt sH4 HAl(pedagogic tasks)Z WAk ek s AP SEAEe] BE
FA EEF & JES Fi AF] FPvky 9B s w4 § FASL FHAEAA A
SHH BE AAE FYRES oS A FeonE, BE wh 5ol Bed ai A%
2 AFetel Bg BAR VE S S o AT HEAEe AU B B
B AAEA A S A A AARAA A o1%A AL S AT W] A
49l WELES APUBAT F, E 1o ANE PUEY 9o w 4AF wE Ee A
gste] £U2 AW AhGHA). ol BE Al 4 FEL SYsHe AU N >
Y7} o] Fol A3, rheto R w2 Avre] g3t B} ol Fol ik

E 1A (target tasks)& THtSH?| B bR 7|8 @ LR AL AR5}

s
S
Jo
H
=)

HE == x| 53 (target task types) 2 2 25 5}7|

}& DHAl (pedagogic tasks) &5} 7|
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2. FAZE w5y =238 /% AxH(Long 2000)

%

o

s1sh e Aol nheh AL 9@ AAVNE ol FUL WS RS A wA &
FEA} ARE BUR WA FRS) G BE A
4 thg WAL olF A% % AAE Awate Aoluh
99, S A TRa@/mA ARt e FEolu

e BE s el E e 83 A9 st Ak BRI 4 e, 1 Lew
33b e S WA THE A B 5 9

& B 11 A AR s Bese] 94 olF, Bgel a7 B3 ge

d Sol o sl AL AT wAE il 2 29e elrEA 94 o
2, B0l A4E AR, Alol=, 17 BASES s@ve] war olF Ea GASe EAYG ¢
F QY 7 AT e

fa

BH = 531 A
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g5 A 3olME dA FHT AdYES ngoR £Y 52 A "u. dHEL Ig5
A20 A wARZE P wrskE e gt} Fojxl ORlE B olF, B, 47|, 74 F9 HRE
Agsitt. o] AHEL Sl AAle] HAdt= IAE AT ¢ A Ak

Aaw7hAe] A 7F e Feloid, sy 2A 45 EHE digt Jee &Eo] o] RojHin) I
A 4ol A HAEL T2} 7 AL &9 gisE 3 &dol FEd I FoljlA ot
2= s ok AAl 9A T uistE AEW dshe 3 7oA Ea geke Ul
oleof = QAL F7t W S8 T, FE g AR Tt did

FE,FE Sy
gulo] ozttt HAEL olsh g WEHE ol A BowA, ¥R F

= tistel Aseid

% 34l 5AME B A4S olFo] RIS AAFoEH IH AW HRES 47
WS 7188 2 ofn tES AFHE ol Selo] FED A 2AEYL AT
& oo B ol TEE YUY RS B4 ol Al @ Hld & Qe /9E A
3 5 Atk Agolt Yo Wl GPFe Qs el sl A5 Aol sk
SA4g To FEE 5 S, 49 488 ;

we shyo] Fiel Wi AAE ATSEA 8
X

’ -1
Bk 2 oadel BE A7k &9 4Pl w4 FEaIl|nE 4@g vkl
= 5
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FHA b vl Yk IAAE AFeHA FEE 5 Ao EX JAE ATHom gAg
Aotk &1 AAE ANWE Fdsty] Ysids of3et 18 HdE AR, A FEo] gk &~
7]mke] ofal, Ad¥e] P&t AL so] BFAHo|nw i HAle] dAde Al o] T
S WEs

olZA Jhtet g5 HAE oA HA wAeA Hagtriar &}xf Long(2000)°] A|kgH 107Y
of W EA Yol wet - Wi wpHS dE&of sk, o shed £ Sy 34
ste] oJm| e 2HE ATsiof Foh(E 1 #F=x). 1Eod 919 g5 HAE Aldste HA
A FAASE AA, oJBA gu-FHE) 23 JHE AT F Ae7 1¥ 39 08F RES
7} sy A Al AR 5= e ou-dE 23 7]HS YERd Aol

A s A 1ol E f4E At V1S AR 5 sk S A AAEE IR TR/
Hirol A F8 o35S A]%‘@E.i AER(EEA, b2 AZ, 22 A7) gy ST =N FHE

o
:lol:A
oft
2
=
é

N

o
ﬂl il
N,
m-{o
é
Ol
o

]_
= © Aolth gk BA 204 = dE A= VIHe E8E
ATt WAZE EEFE 92 HAblE fARE Bd 5] WA o R AMRET] wite] TAEL A
A=A o= Eé‘i@l dFotA |k 3, g5 3A| oAM= Aol Foxl age] vAE A
B o gHEA o w Weke 9 oy ol tiste], WAL HEsy] 7S FE eus Al
& 4t 7he, Aol “Two extra large pizza'g8bal @38t -, A7} “Oh, you want two
extra large pizzas, right?”olgfal Hafj=t). ofuf A2 Apale] wslel uwALe] ¥ Hatr] (he] ﬂ
ol wrHstal WALe] Bl FE vlolA = etk 5 HA 4elA = oA 9 F
a}7] skl A 9] E}‘:’kﬂ dsts Ao w %ﬁ%ﬁli’ﬁ qe A= Ei}% 71dHe = vk gF

rir

o

H

A 7IHES st AR A
& obth ol 7 A

g AAAE ki 2
otk e, 8% FAsANA 4 Aewon yEel Fo HAL stefaly] i@ty weHw,
SO AaFol A Ul 4 o FEES RuA FER G Hohu A,
WA A7 A TR el BAHe 49 AT F AL Relth

AFAA A 5 AR A AN A o] HGAN B Bel o)A o]
oA F QA Angth A By gl oFolAt wiwe welyy wW 7E] By
W 2 Apol7k glol Y = vk ek AN mgel el By mge] )E By W
%3 e A, ¥ 304 2 QlFel B 1 AAE BED A 2 Al 5Ae A9
Shtel anm R do Uk oed Aol S A4 ] 2 JFL WA 5 Ao
e, B4 A 34 Asks MAE BAECk e SEAE, g5 Al 204 WEE e
Qo] AlFEE B B o3, B Fol TS /12 Sl itk G5 WAl 59 9 3
s} A, HhE g WANA AAlo] FAsF @ AAS AR AR A% EAE BY 5
itk A7 @R ol WAHOR By WSl SAAE FAY A £4 Ao W
FHHES 9% s Addch webd A7l apel el B mge 4us olas)

© 2021 KASELL All rights reserved 762



Jin-Hwa Lee
71 SEAE AR £ sl ofvzt d-o
&g sebsle ol v$ Fas

4. A YALE T

4.1. A2 573 FGA] IF&

AT A= A 7IHE Al ol A

Misunderstandings and understandings of English grammar instruction
in task-based language teaching

Fe W

©
ok Whete] oisf As = gkrt 12210l & sk 2 F5¢ 9
FE vE F e £ uE Fag WA dded, viE A 54& 2dste slolth
Skehan(1998)2 Al2¢1o] #3lE {3 (fluency), 7/ (complexity), &4 (accuracy) o2 1}
FAEU, 2o wEW A 7N Shgo] oy 7hA] A Hel e ETtetal A o3 FAle =
ZEA QL A ERES AT o RN Augh do] WS AT SHvF JorE wFErE 3A 9
aaE A4ds] dsto] At Ao H3A, B FoE 7] o[A wkEolof Frhal F
datalnt. ol AV aFshE 1A Ao 2 ol web s5AEe] Al2do] wst ol
gebivke 1A1F9 W (cognitive approach)ell 7]WHE & Zlojth. ddojo] H3Ada &4 S
st Aol & ¥ StEolB R, Skehand] T A HARIS EEl sEAY AAE =H
gdogx #H gas ST T S AAFeHh
afd ol& AT 4 A2 Fdd FFE A= HA 8 hFo] FAUA Fepdt I
27} 0t} Robinson(2011)2 3% 33 722 AAEFE(Triadic Componential Framework)S A
et e, oA 71EL] A2Qdo] oF AT thREo XA oY 7HA] HA 8AES Al 7HA
Aq9 = A Ex%=(task complexity), #A] Z7A(task condition), A o] =(task difficulty)
PR FHg Aot

¥ 3. Robinson(2011)¢] HAYEFE (Triadic Componential Framework)(p. 6)

A HFRE= A =7 A o=

(A4 8<1) (Fz28 aql) (52 89
A -AF el Zro] Wol a. 58 W

a. a.
[£ here and now] [+ open solution] [h/l working memory]
[+ few elements] [+ one way flow] [h/] reasoning]

[+ spatial reasoning] [+ convergent solution] [h/] task—switching]
[+ causal reasoning] [+ few participants] [h/1 aptitude]

[+ inferential reasoning] [+ few contributions needed] [h/1 field independence]
[+ perspective taking] [£ negotiation not needed] [h/l mind—reading]

b, AFd—&A4F Wl b. iz Wl b. 94 Wl

[+ planning time] [+ same proficiency] [h/l openness]

[£ prior knowledge] [+ same gender] [h/1 control of emotion]
[+ single task] [+ familiar] [h/1 task motivation]
[£ task structures] [£ shared content knowledge] [h/l anxiety]

[+ few steps] [+ equal status and role] [h/l WTC]

[+ independency of steps] [+ shared cultural knowledgel] [h/l self—efficacy]

© 2021 KASELL All rights reserved
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AA A Baes A 9 el F34
A7F atsks A4 i A

Wl (resource—directing variables) ¥ A} -84k
Aok AL -Hs ®ele A F3 Al < o& HToHA wt== ®Qlolar, A —iAt
Wl o] Rt dAle] s} Axpel FolE wiEstESs Rt=s wlelty 7k, A
A pFolok & el 7 B [—few elements] A9 A5, o wifel i Hre} i
rel BA 55 AdE Adsty] s [+few elements] 1EE‘r o Qaskal H343k o
S AR&lof ok AollM Al - Wlolgta & 5 Sl f?}

=2 38}+= [—planning time] ZAQ] G-, SHEA7T AA| o2
AAdstdr HAE AL drbol vk HelA o] Fejol AdS HF e
A Fde A8 ALS o sk A -4 Hlow &

IpA| HRLE7E Al o] WA Sl 71903 A =
Fol(Gholxl Wil oW WA om AT A-Eeh=A]
AAe] thdA([topen solution]), HE2E FF([tone way flow]), sZ2H
([£convergent solution]), FFol=} 4=([£few participants]) &°] 9L, Froix} WHlo g =
&= Zpo], A, Ask, X]&; o AE, AeE 9T Fo] A

Al AR Gl A dolm= shEabEe] AA 14k HAl9 oy wom, & A= o
FAe A7, FEeE, A4 o3 22 Ak A sHolu, A, §71, =<t oAkA
59]1] A7 E"S—%L T 22 oA alel wet SgAvitt m7lE BA doles el

= AR o|So] HA ¥t} ool Robinson(2001) A 7]RE WG o
"1 JJrXﬂ% < g LEH A WA 540 vlgE £ A HHEE VleoR qbofof dnpal +

st

F el A Al %
Qe ] AU-PF

(resource—dispersing variables)3©. & 1}

_fa
ol
=
"
ru-{N

4.2. FA 827F A2 ERAA FFAG VA= 9%

ool AW E Thdd HAl anme] A A2le] Wae] oW FFL MAEA olrs] 9
dlo 1EQH W A7 AR, o] ATFEL AW @ES ATl T o)FoF AL of
YA, ofF ATE Ba A kst A29lel By R A3y kel wAE H3e selw
W ool2 Bgstel BY 5 P wAHA AAE UAAT & AS Aol

o Al fx Thed ATAEEIE b we BHS W A FA Biwe vd o
aEolth o A BRI 54 Baho] MAE FAR P el M hE F ol
71997 HEolth, Skehan(1998)& Qzke] Q14 Agde] A@A et AT §3 e E
d2, SaArt B AAE Faa 9u AgE 90X A9L Aoje] ofulg Feje] v
ALgaok S/ wEel o] Feje] ALgol vhwkAu, S5 agst Y el wwi)
(tradeoff) @4o] e} wakel A3t B BAG G717 ofgrin navh 3, o
A7 Aol 29 T AW weh FEsh dealAn, B Bige] 242 FU ARe

3 Robinson(2001)2 ‘A —114 WA (resource—depleting variables)’©
Robinson(2011)o 4] ‘A —F4F W2l (resource—dispersing variables) &

Hﬂ o
oN'
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Tiolv FEj7E sk tiAl wske] A vt "WolA Al k= Zlojth

HH | Robinson(2001)-2 AzFe] Fo]&= #l|¢ko] glom T2 2 Fo &34 &
AotA] Fethe 53 A 2Ed(Multiple—Resource Model)' & EWZ, IA|7}F &
b= AMAoR o W FoE VlEolAl Hal 1 A¥ o] HAAdu A g o]
= ‘91#] 7} (Cognition Hypothesis)' & T3t} 718, A H o
[—here and now] A2l A A wdollAd Hojxa = IS HAFS= [+here and
AR 1A HHE7F 22 AAY, o]& ANZE 54317 e AlE FA/AE, FAa
A, AEE 8 ARESoR st Iste] B FgAdo] wAld tETE Aotk
) o714 @A FAE A2 Q1A 7P o] Skehan(1998) 9] |53 AfolE Hol=
A BFEE AL-HT HlE Fill 2dse 4ol vk Holth [£planning tim
b —FAF Wdlo® A HREE Fol= 9ol Robinson(2001) A T3}e] Tr7a}
Aoy HigAdol rAdttba ®Boka o= Skehano] oS5y A thEA &t ol
Skehan¥} Robinson®] F3& HlastH 3% 49

it

<
M ooy o

o>

>.
2
e ot

we, Homd o
ol

tlo

/\1 O]?j\t

%
.

[

£ 4. A EZ=7F A2de] #3lol] uX& FFo| g Skehan(1998) 3
Robinson(2001)¢] % vln

A B W % A —> B4 AAeIAe] Ea as
Skehan N B4, Aol A4 #Ael JolA & Sdo]
(1998) - e FolA® UnA ZWE iy
Robinson DAA-BA 291 el Folx|al B4l Aol g
(2001) DAL-HF 29 fARL @A BRAAH AFHo| BT Fobd

AW AME T A AR AFE] Askel Ak 200 W Bk FRE AF AT} o] Fof
A, olEE SEANA AR e BgEe] FAS FASHA @ F 2 AA] 5Bl A
ool f84, A, B v BASGT o] el FuldlA ool ATE FAo

2 ou= xjjshd e )

Oh¢t Lee(2012)= = tistAd 408 S ez Al 53=7E gof Eaprlel vA= &=
ZAbeRITE S 87 RtstE Hu 2R wolr] dAlE s, A Si=s vk
TN = 2 ([£few elements]). 209 9] AL F & g+ W ooy (< FAl])
g, WA 2082 ole] Wol TS olopI(H3 HADE HAFSHA £, AA 5F ] &
e 59 Ak AL AAz o] dotry] 9kl Zb 159 ﬂ‘ﬁg ThA] REOE b
o] 102 3 o] Aol dyHer olopr|E HAFSHA shal, ymA 108 7 go] 11
AR S o] 7R & e AEshda A oloprlE ?*05}5 o““oi sttt
Iwe] ol wItE F3Y, A, 5 S B4 A3, 59 A9 B9 g A
B} B2 HAE 438 u odo] ERA o] i_zo}_xﬂx]gl— Ao = G0 U]’(:Sl— ZFol 7} Ay, A
A5 o]# g AL Skehan, Robinson®] F74, o= %Ik AA|ekA] &= Zlo® 483t L
el o] B A kel stupy) ?ﬂ“o] et @ston®w = B3k dAelA 1o
A o] FEHA FomA FHAl wobH7] wEel i Ao A= 59 A 2Ed 7]
HEZE Robinson®] 4ol ¥ F-edtta = o v 4, dozhg A=, 55 e
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gPs wf Ao HFAHL Hojxl v do] AL Zolx e ZoR Uewt ol Aezts
Ao wkE 3] o WE3 9 T2 F3 99 ZAH(input modification)o] dojy}r] uj
ol o] ExFAdo] wrolxal H A2 ol thE Robinson(2001)9] o 53 A x| ghc),
= IdFS x2AES
1

Song@} Lee(2015) YAl Al HEFE7} Fehal 28hd oo dshr]o] mx]| =
=4, o] A7 E AL-HF 8929l [*few elements]¥ 7 Ad—-EAF <1<l [+planning
A

w
time]o] &EIHE AT AFAES 30MY FEAAS Al IFoE Urol, 77 [+few

elements, +p1anning time], [+few elements, —planning time], [—few element, +planning
time] A& ATE Hu S 9 LH5 = JAE 514 39Tt [Lfew elements]E X E0
AAE A 72 o= 4 FR X% "o‘]— i, [+planning time]& A F3 o] 289 FH AlZE
) meiAm) AR BRI A o 24 2 R4, ATy, BRAe B A3

S H HA)] [—few elements]§ Ty w o Festa Hig
[+planning time] Z}AA o 33k #slE et o] Robinson?] 1A 714 o 53 A&
5] A=A gt
gy A BT Al2de] wEtel mA= FEFs AN BE ATt olelgk A3E Ho
AL olyrth Kim(2011)& Ad-F= 821l [+fe [+
demands], Al 7FA SHolA 227] HA o] H34= Ak 5 gher oighAy 187l Al 3stkAl st
Atk =L O FAEG B3 Al A o ZavdR=s 5}0311 g B E
A 3 Zpol7b (AT el AT AAl A B mykel vdsto] o] dAH A& o
22] %33 )+, Robinson(2011)L =L o]+ 7}2d &
o] #ofsty] wjZolgtar A At =, ShaAt Wle] dFS
AEIAY =] &S 5 Atk Aotk olo] HEo A HPE A5 % 39 AdERE
oA FA ol Fo &Hah= st Wele] IS I A E= Flo] FAlo|th
ol2]gt Wetol A Hyun?} Lee(2018)+= [there and now]o] W& A HE33%o] &
o] 2+] 7|9 (working memory)d} AFA]o] FA }'5}03‘3} 20‘334 daas 49 9l g
| ¢171% HAE AWt A4 719S £
sttt whe HAIR]D [+here are nowlolA+= I¥E BWA HAAE Faqst 3}1, 3 A
°
%<}

o

here and now], [*reasoning

X

[—here and now]olAd+= 3027 19

8 g
sl St SEESl WA A Ak R34, Y, HEe Beld T sl 2 Aol
WAEA gk, e B4 Al A SAES A4 1ol Qo] FHA el frojnld e
A7t BARAY. B2 AANAE A9 s1ole] Fe FPAFE o AT JoAE ST A
om viebgth wH, we AL Sl A4 Sl 9Pl WANA 2. ol 4
e bl kel aabk A9 QA Sl ek g e welgr. A9 A4 710 8
of e spAe] A% WAl Bmel Fabrh e of@AR, A4 J1olo] $5% A A5
A MR AT F9T A O B 4 ANT BT 4 A0EE © A WA s
A7 Aolth ol AAl BAEE 2AD u A /9], Hek, B, ANRE o4 B3 2e 8
o S 1

FAE] MAakE ned davt A
kA, Kang® Lee(2019)% Al HJ¥E ETJJ} =2} wWolmul ofulagl A 4oa) WAl I
3 A#E Jd5e HAFH. AFAES 3 o
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A 2FOE Yiw §, 247 T A= 77 3 Wl 2" ([+few elements]) ¥ o2 <l 19
([—few element])= KL oJefr] 27| HAE FdqtA vk 2k 175 AR FHfo] AAE
T HA FlP=d), ShHE FA) 3 Ao ExA FHAE FW] 2 (individual planning), SF
A A A E = F Y (collaborative planning). SHAES] 2t 4] A3, HEAAAM =
n gk xpol7b ot Wt dole} FAMA HAd dolM= FE Agstr)zr i Algstr
oo U4 AFRE AT SRl o) 3] B M= BA Baeet A Algetr] i
5 Aol %}735]%4. e dAle] Ag-ele AE Adsr7E o anAellar, Bt A
& Zfol7b gldnt o= Y shzeo adrh Al l—%@-‘?—oﬂ 22 8 =
%% 3 AR o da g B Y ARES RS 7 AR FA
BAFele 3]y N ghEol o3 BEHAE Folv H =&l "tk Aotk
&g Al aa4Fo] FEAES A2A e 3

1= e S el = Oﬂ:rL 734%* Aw T w8 wso] H&et= b
, [£few elements], [fthere—and—now]
2o AR ko HFH %11 —r‘ﬁi‘jw— EHl'?‘v‘f‘gl AT7F W SRR 23 dA 9
z FoE A a4 JFES AT welth 1y HE 5ol FAA
o AMEE FAHOE Al 849 FFE A A7 Frhsta Ak 59
Robinson(2005) #Ale] A -FF 249k HA| Fdo] HBQagh Qo] FEo] A= #AAE] 9}
e s AAstAA Al BRE AFolA olydt 54 o] &9 AgS FHAsof drhar
FAstth. 719, BAE [there and now] FHAA Y =ZA sFH A A (A vs. FA), AAAL
(this, that, here, there)®] A}go] @e}x 1L, [£causal reasoninglS =¢]% FH<AH(so, because,
therefore 5), [*inferential reasoning]< ¢1A] sAl(know, believe, suppose, think &) % &%
del Abga wEe] gnka ®Wkn o3t d5S FHSet7] $18ke] Robinson, Cadierno<t
Shirai(2009)% 1278 9] ofAlolA] U ES U2 [+here and now]9} [—here and now] %4
of 7] #AE FHsHA F F F FAlA ] AA ARE FFE AP 7HE (Aspect Hypothesis)
S EdE Huslnh. A 7R mEW AR dde FAke] ofn] zpAof upgl gebA] =],
HAFL A3 sAHachievement verbs)ol| A5, AP P At (activity verbs)ol A F-H
Al ZFEle] Az ohE F3 9 EA}E S ¥ltt(Andersen and Shirai 1994). Robinson, Cadierno%}
Shirai®] A7+ A3, SqHEAES AAAOZ E34E [—here and now] ZAoA ©f thFek 39
Akl HA Al XA H S /‘}%5}%5}. ol A 8AE FAHSIY H w2 T AlA T
CEE O e 2 dES tdeE 3 A BERE A9
| 918 #AE PRI dodl A Aol

N
)
9

o
o,
Y
N
B
rlr
re
=
i}

o>
o>
o

+
'U_
o)
B
=8
=
0Q
o,
8
l¢]

é to

5. 48
B oATE A e o84 W4 R g5 A4 2 U AES =Y, A4
A mEel s B ase B4 Be A4S AAEE e Ade EdeM uEH
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o BHAFAT o9 e ETS Fstal AAZ|WE uEHol ] G WSS AE o]s| st
7] Y= 7 7 wAlE dol stk AA, HAZINE agHe o] ofujet FE RFE T}
2x1oF ghvp= ou—H 24 HIHolA Eddivhs S QA Dolof gt o= W
of IAIZINE W F8 8A4US HAFT B4, FA7INE ueH A 8 wFEHE S
wete] A AT ok vk &3] FA|NE wpolets foj2 S8 EHIL AT AN F A
WEHE A2dde] F55 vhetEE R FAARD 2w B dojA k3] En o
Al A 7|0 WS =8 w gk §o]E AREete Aol Wl F8skth

2 Aol A= A &8 wergo] obd FHAZ|EE oA ou - 24 VY-S &85t
A wFo] o]FofA = WAL FAARL dAlE T3l AAEAT. FAE HE 77t s
HEaEA BE 71E B 9% A 2R ol B g AN, HAZ|IE agrgelA ]
oSS 53 A ol A KoM W, oujet 1dg AAE ol FH W=
el A Tagk xfol7b vk Zlolth. 2B R A7 AFgelA e £ WSS v gsol
ofyel dwo] g5 A e ol A vietElof gt

npAjero 2 B AgE T sE Y dEE A2de] 53T A8 JFgS v ¢ e 2
Al QAES ANeka oo #t AF AFES AR AF7HA 9] AT &S wske] A
WA 9l B9 QG S EAEGT] e 2 AdE S Sl &8sk vl @A A
Ak, H2Y] A= A a4 i B &5 e wAlel 23S Tl o] &8 7HsAd ol
At &5 o e BA a4 B AES g oR ATt o]Folx i Ayt FAETHA,
O Adsta AR iy T5F5S A AAE AT F A& A= 7|gEch
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